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The purpose of this study was to determine the impact
of parental attitudes, home-based parental involvement,
school-based parental involvement, and ethnicity on student
academic success. The research population consisted of all
fourth-grade students and parents at Dresden Elementary
School in the DeKalb County School System. Dresden is a
multicultural school. The various ethnic groups in this
target population are representative of the school's
universal student body. Academic success was measured by
the student's composite scores on the Iowa Test of Basic
Skills, which was administered in the spring of 1994. A
parent questionnaire consisting of eighteen items was
developed and used in this study. The survey was also
translated into Spanish and Vietnamese to accommodate
parents with minimal or no English-speaking skills. Parents
voluntarily completed this questionnaire for data collection
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purposes. The Pearson r. correlational coefficient and the
analysis of variance were the statistical tools used to
analyze the data. The results from the data indicated that:
1. The Pearson r. correlational coefficient revealed
that there was not a significant relationship between
parental attitudes and the academic success of students.
2. There was not a significant relationship between
home-based parental involvement and the academic success of
students based on the Pearson r. correlational coefficient.
3. School-based parental involvement had a relatively
low but statistically significant relationship with academic
success. The Pearson r. correlational coefficient was .30 at
the .01 significance level.
4. The analysis of variance revealed that there was a
significant difference between ethnicities on academic
success. The F ratio was 6.29 at the .001 significance
level
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Numerous studies have consistently revealed that
parental attitudes and parental involvement are among the
most influential factors affecting a child's academic
success. However, the literature does not reveal which
parental involvement approach is most effective, but con¬
cludes that all positive parental attitudes tremendously
impact student achievement. According to Sanders (1990, 5):
Indeed many researchers now believe that the
most reliable predictor of academic success is not
economic or social background but the degree to
which a child's parent values learning. If parents
think education is important, then their children
will have a chance to succeed in school. If parents
are indifferent or hostile to education, then their
children will be more likely to do poorly.
Cutright (1990) stated that whether a child lives in
a middle-class suburb or the inner city, parental involve¬
ment and positive parent attitudes are the most significant
factors for student success. Henderson (1987) summarized
the results of more than fifty studies and concluded that
student achievement is enhanced and increased by parental
involvement. Society and educators have supported these
findings. Using this research as a basis, former President
Bush and the nation's governors in 1989 established, for the
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first time in history. National Goals for Education, which
included a parental involvement component. These goals
acknowledge the fact that children have a greater oppor¬
tunity to attain success when their parents are active in
their children's educational process (Goals 2000: Educate
America Act 1990).
Educators also strongly support these research find¬
ings and believe that a child's success in school greatly
increases when there is a positive relationship between
school and home. Sanders (1990, 5) stated, "Education
begins at home, and if we are going to improve American
education, we must first improve American family life."
Kuykendal (1992, 96) also stressed that "The one marriage
that must work for the sake of the children is the marriage
between home and school." She concluded that this marriage
is awkward because school practices and policies create
barriers that hinder parents from being involved. She also
stated that parents are not motivated intrinsically and
extrinsically to do as much for their children as they
should. However, the media have consistently focused on the
task facing public schools but have not concentrated on the
attitudes and behaviors of parents.
Even though there are numerous parental involvement
studies, few reveal the specific variables which impact high
and low achievement. Also, there are several types of
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parental involvement, but the research does not clearly
reveal which types have more qualitative significance.
Purpose of the Study
This study was conducted to examine the effects of
parental attitudes, home-based parental involvement, school-
based parental involvement, and ethnicity on the academic
success of fourth-grade students at Dresden Elementary
School in DeKalb County, Georgia. It was hoped this inves¬
tigation could provide significant data and information in
this area of study. Its results could also be used to
modify the parental involvement component of the school's
Strategic Plan for School Improvement in an attempt to
improve student academic success on a schoolwide basis.
Background
Public schools have always represented a microcosm
of society. Any major societal change or condition has
become an intimate part of school culture. The family
structure that once existed has changed tremendously over
the past three decades. The day-to-day reality of the
American family is very different than a generation ago.
Parents are constantly struggling to balance the demands of
their careers and family life. Consequently, they are
spending less time with their children and have minimal, if
any, participation in their children's lives when there is a
desperate need for them to be involved, particularly in
education.
Schools have been heavily impacted by the changing
family, and these changes have substantial implications for
education. A large percentage of children today are not
experiencing academic success and productivity, which Rubin
and Borgers (1991, 11-13) attributed to the following
changes:
1. In 1989, only 50% of households consisted of the
traditional family structure with two married
parents.
2. Half of all children will spend at least six
years with a single parent.
3. The teenage pregnancy rate for female adoles¬
cents is approximately 100 per 1,000, and the
rate for girls 14 and younger is 16 per 1,000.
4. A large percentage of teenage mothers live below
the poverty level.
5. The proportion of minority children has been
increasing and will continue to increase.
6. Low wages are related to lack of success in
school which leads to low socio-economic status
which leads to lack of success in school for the
next generation of children, thus creating a
vicious cycle of poverty and lack of academic
success.
Royko (1993) also expressed a similar point of view
He stated that schools were able at one time to better
educate students despite limited funding and socioeconomic
factors. Yet today a higher percentage of students are
experiencing academic failure and are not mastering basic
essential skills. Royko attributed this difference to the
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lack of family unity and interaction. The traditional
family was very defined, dominant, and structured. Families
of today are very fragmented, primarily due to socioeconomic
problems such as the need for parents to work several jobs,
unemployment, various lifestyles, teen problems, and other
societal conditions. Surveys and polls reveal that approxi¬
mately 40 percent of parents across the nation feel they are
not devoting enough quantitative and/or qualitative time to
their children's education. There is a great need at this
time for parents to slow down their lives, serve as good
role models, and stress to their children continuously the
importance of getting a good education.
Even though society, educators, and parents are
supportive of parental involvement and its positive impact
on academic success, little has been done to promote such
programs, which is primarily due to a lack of legislation,
inadequate financial support, and existing conditions in the
home and school that hinder home-school partnerships.
Presently, the nation is becoming deeply committed to excel¬
lence in education. New legislation, which includes Goals
2000 and the reauthorization of the Elementary and Secondary
Education Act (ESEA), has been initiated to better prepare
students to achieve at higher levels. As stated earlier,
the national government is planning to implement educational
goals in its Goals 2000: Educate America Act (1990, 5),
which includes a parental involvement component:
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GOAL 1: By the year 2000, all children will
start school ready to learn.
Objective: Every parent in America will be a
child's first teacher and devote time
helping his or her preschool child
learn; parents will have access to the
training they need.
Riley (1994, 1) stated:
I believe that all parents, regardless of their
means of education, have the capacity and obligation
to teach their children a love of learning. To that
end, this new family involvement campaign is a move¬
ment to encourage every adult—parents, community
members, and employees—to have a special interest
in the lives of our young people; to act as mentors
and tutors; to instill in every child a love of
learning.
Through Goals 2000, the Department of Education is forging a
new connection with local communities and states to increase
student achievement and improve the educational program.
Research and literature reveal that positive paren¬
tal attitudes and involvement at all levels serve as a cata¬
lyst for a child's academic success in school. Moore (1991)
concluded that schools must reach out and work collabora-
tively with parents to form partnerships with them before
their children enter school. Schools should attempt to
involve parents in the policy-making process, have them
serve as volunteers, and use them as facilitators of child
development. Wilson (1991) also stressed the importance of
involving preschool parents. He described a school dis¬
trict's parent program which included three componets:
Saturday School, LINK, and Parents as Teachers. Preschool
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children attended classes in the Saturday School# while
parents served as rotating assistants. LINK, a resource
center for parents, provided Shared Parenting sessions. The
Parents as Teachers component offered support in the home
setting. Wilson stated that helping parents become coedu¬
cators of their children will ensure each child the best
possible start in life.
Several prekindergarten programs are beginning to be
included in many elementary schools and are being funded by
Chapter I funds and state lottery proceeds. The DeKalb
County School System has several prekindergarten classes in
several schools and plans to expand this program next year.
D'Angelo and Adler (1991) have described in their studies
the inclusion of parental involvement activities. In Chap¬
ter I programs, the mandated parental involvement program
includes child-centered activities and is clearly defined.
The degree to which this component has significantly
affected student academic success has not yet been deter¬
mined. However, Keister (1992) concluded that the supposed
"secret" of straight-A students is not really a secret. He
stated that parent contributions to their students' academic
success have a major significance. From infancy, super¬
achievers are surrounded by a "love for learning," a respect
for responsibility and hard work, and encouragement. Conse¬
quently, these students have the stage set for successful
school experiences.
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Henderson (1987) , in her summary of more than fifty
studies of the role of parents in education, concluded that;
1. Parental involvement contributes significantly
to student achievement.
2. Students of low socioeconomic status seem to
gain most when their parents are actively engaged in their
schooling.
3. It is not absolutely necessary for parents to be
well-educated to help their children.
4. Parents must participate in all school programs
to help maintain a qualitative school. Parental involvement
at home is not enough; school-based involvement is also
needed.
Schools are also becoming more creative and innova¬
tive in their efforts to involve parents and build school-
home partnerships and foster positive parental attitudes.
Dresden Elementary School is presently utilizing site-based
management and the Strategic Planning for School Improvement
process to maximize parental involvement. Historically,
parents have been the most important but least used resource
for promoting the academic success of their children. This
has been due primarily to the following reasons;
1. Parents and educators are victims of outdated
perceptions that create barriers for home-school communica¬
tion, as stated by Schurr (1993) .
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2. Stephens (1990r 2) indicated that "School admin¬
istrators and educators are not effectively trained to maxi¬
mize the use of the resources parents can bring to school or
offer
3. Moore (1991) noted five significant barriers
that hinder parental involvement: (a) physical and psycho¬
logical barriers, (b) a lack of teacher training, (c) racial
and class bias with school staff portraying superiority,
(d) a limited view of parental involvement, and (e) schools
are often viewed as being academic institutions only.
Statement of the Problem
This study examined the relationship between home-
based and school-based parental involvement, parental atti¬
tudes, and the impact of these variables on the academic
success of fourth-grade students at Dresden Elementary
School. Home-based and school-based parental involvement
were included in this study so that the impact of various
types of parental involvement could be examined more
specifically.
Significance of the Study
The Dresden Elementary School staff is presently
committed to the Strategic Planning for School Improvement
(SPSI) process in an attempt to strengthen the home-school
partnership and to help parents foster relationships with
their children by becoming more actively involved with them.
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Also, innovative and creative strategies are being employed
to help parents take more ownership in the school, Dresden
is a multicultural school, consisting of various ethnic
groups, and includes students from at least thirty coun¬
tries. The student body is very transient, and it is
necessary to orientate students and parents continuously.
Results from this study will be used to reformulate target
goals and objectives for the parental involvement component
of the SPSI process.
Research Questions
The research questions which guided this study were:
1. What is the impact of parent attitudes on
student academic success?
2. What is the impact of home-based parental
involvement on student academic success?
3. What is the impact of school-based parental
involvement on student academic success?
4. What is the impact of ethnicity on the academic
success of students?
Summary of the Chapter
Schools and parents essentially want to work toward
a common goal: to create an environment that is most condu¬
cive for student learning so that students can achieve and
have successful school experiences. However, to attain
this goal, schools and families must work collaboratively to
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form functional partnerships. Presently, these two institu¬
tions are not very cohesive and at times seem to be on oppo¬
site sides. The available research supports the fact that a
child's success in school depends on his or her experiences
encountered both at home and at school and that parental
attitudes greatly impact student performance. Research
studies have not identified which parental involvement
approaches are most effective but have revealed that they
all can play a major role. These studies have also shown
that positive parental attitudes about education and learn¬
ing tremendously impact the child's ability to succeed.
This study more closely examined these variables.
CHAPTER II
REVIEW OF THE LITERATURE
Organization of the Review
This review of research has been organized into
three sections which are categorized by the independent
variables. The first section examines research on the input
of parental attitudes on student achievement. The second
section reviews literature on the effects of home-based
parental involvement. The last section analyzes research on
school-based parental involvement and its implications for
academic success. Research within each section has been
organized for recency, relevancy, and continuity.
Parental Attitudes
Parental attitudes refer to the way parents think,
feel, and respond in the educational process of their
children. The direct recipients of these attitudes are
children. Therefore, it is critical that parents help their
children perceive academic competency and be successful in
school by providing them with a positive, enthusiastic,
supportive, and structured environment in which the impor¬
tance of education is continuously emphasized. Studies have
been conducted on parent attitudes in relationship to their
12
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responsibility to help their children succeed in school.
A major conclusion has been drawn: Children who are sur¬
rounded by positive parental attitudes will usually experi¬
ence academic success in school and have a high perception
of their academic competency.
An ethnological study conducted by Clark (1983) of
high-achieving and low-achieving African-American students
revealed that the high-achieving students had positive pre¬
school experiences that helped to prepare them for school
at an early age. These students developed and fostered a
positive attitude about learning, had been exposed to a home
environment wherein education was perceived as a futuristic
necessity, developed intrinsic values of control and respon¬
sibility relative to their academic success, and were
exposed to an autocratic parenting style in the home set¬
ting. On the other hand, parents of low-achieving students
had minimal or no involvement with their children's school¬
ing, had no consistent expectations for their children, and
had very little control about events in their lives. Conse¬
quently, their children did not convey positive attitudes
about learning and had not developed an intrinsic value for
the educational process.
Goldenberg (1984) extensively interviewed fifteen
Hispanic parents of at-risk first-grade students in a low
socioeconomic setting in southern California. The study
revealed that the parents valued educational achievement and
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wanted to play an active role in their children's education.
Each parent believed that achievement came through indi¬
vidual effort and persistence. The parents also expressed
interest in their children's progress and conveyed this
interest to them. This strong support system gave their
children a foundation for high self-esteem, which greatly
impacted their perceptions about succeeding in school.
Wordkowitz and Ginsburg (1986) examined the family
belief systems of fifteen academically successful Asian
students by conducting ninety-minute structured interviews.
The students included in this sampling were Harvard under¬
graduates, high school summer students at Harvard, or
siblings of Harvard students. The interviews included
questions to assess (1) parental instructional styles,
(2) parental practices and attitudes in child rearing,
(3) family techniques used to help the child succeed and
cope in school, and (4) how each individual responded to
academic challenge. The more uniform factor in the home
environment was a positive feedback loop between strong
family feelings and parentally instilled respect for educa¬
tion (Wordkowitz and Ginsburg 1986) . In all families
academic study was the number one priority stressed in the
home. These parents expressed love by giving their students
the best possible opportunities for learning, and the chil¬
dren returned their love by doing their best and striving to
achieve at a maximum level. In conclusion, these writers
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specified several interrelated factors known as "academic
socialization" that ultimately contribute to the academic
success of Asian students: high expectancies, oversight of
children's time utilization, and enforcement of beliefs and
behaviors conducive to instruction.
Phillips (1987) examined the ways in which parents
influence their children's perceptions of their academic
competence. Her conclusion was that parents exert a strong,
yet casual, influence on their children's achievement
levels, attitudes, and behaviors. Eighty-one families from
various socioeconomic backgrounds and geographic locations
were used in this study. Each family had a third-grade
student who was a superachiever scoring at the 77th percen¬
tile on a standardized test. The children completed a
Perceived Competence Scale which measured self-worth and
allowed them to self-appraise their competence in various
areas. Both students and parents completed questionnaires
aimed to measure perceived academic competence, achievement
standards, and expectancies. Based on the results from
these instruments, students, in spite of their "high
achievement," were categorized into three groups: low,
average, and high perceived competencies. Their perceived
academic competence scores ranged from 1.29 to 4.00 on a
4.00 scale. The significance of the study was that parental
belief systems, behaviors, and attitudes tremendously impact
a child's perceptions of how well he or she can perforin,
even in intellectually bright students.
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Gottfried and Gottfried (1991) investigated the
relationship between children's intrinsic academic motiva¬
tion and achievement and the reward strategies utilized by
parents for their children's performance in school. Tests
designed to measure achievement and motivation were adminis¬
tered to approximately one hundred nine-year-olds. Also,
the mothers completed a survey that measured their reward
strategies. There was a positive correlation between aca¬
demic success and motivation and parent reward strategies
emphasizing student competency. The more praise a child
received, the higher his or her achievement. On the other
hand, reward strategies not emphasizing student competency
and achievement were associated with students who were not
academically successful.
Another study conducted by Bempechat (1992) reviewed
the critical areas that seem to greatly impact the achieve¬
ment level of all students, especially African-American
students: the home, the school, and public policy. Accord¬
ing to Bempechat (1992), even though the influence of paren¬
tal beliefs on student achievement may appear to be very
subtle, it can be a powerful predictor of student academic
success. Evidence continues to support the viewpoint that
parent attitudes and beliefs about schooling and learning
are among the most influential factors relative to student
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achievement. Often parents are not fully aware of their
capabilities and influential behaviors. Twenty-one high
achieving African-American students were interviewed in this
study. Most of them stated that their parents were often
unable to provide support with homework, but they vividly
remembered the encouragement that their parents offered.
They all believed that black students who work hard achieve
as much as white students (Bempechat 1992) .
Siu (1992) addressed the recent perception that
Chinese-Americans are superachievers. Siu (1992, 2)
stated, "Once called nonassimilable heathens, Chinese-
Americans are now perceived as the model minority." He also
expressed the viewpoint that our public schools are failing
Hispanic and African-American students but appear to be
conducive for Asian-American students in general. In addi¬
tion, he closely examined the cultural values and practices
that provide the academic conditions that breed excellence
in Chinese-American students. According to Siu, there is
definitely a relationship between the level of income and
education. However, he indicated that Chinese Americans
define their cultural identity in terms of academic
achievement.
The traditional Confucian mentality—respect for the
school, its programs, and its teachers—is passed down to
Chinese-American children as a cultural ritual. Teachers
are authority figures and second only to parents. The
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award-winning Yep (1991) wrote in his memoirs that his own
family had grown up as much American as Chinese. And yet
something in him remained Chinese that went beyond his
speech patterns and choice of foods. He stated that his
parents always put education before anything else and always
showed deep respect for all of his teachers. Even though
Chinese parents have a strong belief in the importance of
teachers in helping students to achieve, they spend con¬
siderably more time nurturing their children with homework
than their American counterparts. They also encourage their
children at home and sometimes maintain distance from the
school. In summary, Sui (1992) concluded that Chinese-
American family perceptions of their cultural roots have had
a tremendous impact on how they socialize their children in
the educational process. Whether this is applicable to
school success is a question that merits further study, in
his opinion.
Home-Based Parental Involvement
Home-based parental involvement refers to the
experiences afforded the child by parents in the living
environment to enhance the child's academic success. Some
examples of these activities included in this section are:
(1) providing assistance and a supportive environment at
home for the child to study, do homework, and complete
projects; (2) having meaningful daily discussion with
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children and open channels of communication; (3) tutoring
children; (4) reading with and to children; (5) joint view¬
ing of television programs; and (6) creating and honoring
contractual agreements.
A program entitled Operation Higher Achievement was
started as a result of a study conducted by Walberg, Bole/
and Wazman (1980) . They concluded that inner-city students
should achieve as well as middle-class students when educa¬
tors and parents worked in a cooperative effort to pursue
joint educational goals. Parental awareness of the reading
process was targeted as a goal in Operation Higher Achieve¬
ment after a parent survey was administered. A steering
committee from Grant School in Chicago, consisting of staff
members and parents, was formed to write contracts for
parents, students, and staff members to follow. The parents
pledged to provide the following: (1) an appropriate study
area in the home, (2) expressions of affection, (3) daily
conversation with students about daily happenings, (4) joint
viewing of television programs with their children and
follow-up discussions, and (5) support with homework and
school work. Operation Higher Achievement proved to be an
effective strategy for initiating and fostering home-based
parental involvement.
Rich (1986) addressed a major question in her paper:
How can all families become meaningfully involved in their
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children's education? According to Rich, parental involve¬
ment is essential and basic to the process of education.
Consequently, parents should have direct involvement with
their children through a participation mode known as the
"parent-as-tutor approach." She emphasized that research
supports this approach as being the most directly linked to
improving student achievement and has the potential to moti¬
vate all parents to serve as a support system for their
children at home. This approach stresses that teachers
should assist parents through a community coaching role
utilizing the Home School Institute (HSI) system, which
provides parents with techniques, strategies, and activities
to foster and enhance student learning. This system is very
practical and logistical for parents and has been imple¬
mented successfully in twelve different national project
sites.
As a participant observer in urban Pennsylvania,
Diaz Soto (1988) studied the home environment of eleven
lower-achieving and twenty-eight higher-achieving Puerto
Rican children in fifth and sixth grades. Student selection
and classification were based on the Iowa Test of Basic
Skills. Both parents and students engaged in a structured
interview process whereby the observer made extensive nota¬
tions about his observations in the home environment of each
family.
21
Diaz Soto found that in the homes of the higher
achievers meals were shared together, magazines and books
were present, and children were read to when they were
young. Children were allowed to explore the world about
them, yet they were well supervised. In the homes of the
higher achievers religion was shared, there was less tele¬
vision, and there were channels of communication evident
between parents and their children. Diaz Soto found nearly
opposite conditions in the homes of the low-achieving chil¬
dren. These children were not as closely supervised, did
not have a high degree of interaction and communication with
their parents, were not taught to value education, and
shared few or no activities with their parents.
Garner (1991) conducted a study in central Florida
to determine the effects of a new telecommunications system
called the "Transparent School Mode," which established a
means for parents and teachers to make contact using a
practical approach through the use of a touchtone telephone.
Both groups participated in a special program orientation as
an initial activity. Parents were contacted each day by use
of this automated communication system, and information
relative to math homework was shared with them. Through
this "electronic mailbox" parents could retrieve information
very easily. Both teachers and parents agreed that student
failure to complete math homework assignments had been a
major problem. The 552 sixth-grade students, from various
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ethnic groups and socioeconomic levels, benefited greatly
from this project. Parents expressed that their children
completed more homework assignments after the implementation
of this system. The first test administered during the
implementation period showed minimal gain in student
academic success. As the program progressed, 67 percent of
the target group improved on teacher-made tests. This
program was definitely an effective method of addressing
student failure in mathematics and has shown the tremendous
impact of home-based parental involvement activities.
A more recent study investigated the efficacy of a
parent program designed to better prepare parents to read to
their low-achieving children in first through fourth grades,
in an effort to increase the children's comprehension skills
and word recognition. Soiferman (1991) conducted a study
with fourteen parents whose children received additional
support from a resource specialist. These parents were
instructed for eight consecutive weeks, two hours per
session, and were strongly encouraged to read to their
children each day utilizing strategies and techniques
acquired in their special classes, which included how to
read to children, why it is important to read to children,
and how children begin to read. In addition, parents had to
engage themselves in various activities relative to the
reading process. The effects of these interactive reading
strategies were measured by a reading and language inventory
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administered to students as both a pretest and a posttest.
For each student# there was a significant gain in word
recognition and comprehension, with the exception of one
student who showed no gain in word recognition.
School-Based Parental Involvement
School-based parental involvement refers to the
experiences parents encounter, voluntarily or involuntarily,
while participating in school activities and programs to
foster the academic success of their children. This section
includes the following school-based parent involvement
activities: (1) parent education and training; (2) parent-
teacher networking via conferences, telephone, and written
communication; (3) volunteer services; (4) awareness of and/
or participation in school operations; and (5) attendance at
schoolwide events and meetings.
The study of Dolly et al. (1981) summarized the
results of a federally funded project designed to target
low-achieving African-American students and their parents in
two school settings. Students who scored in the bottom
quartile on the Comprehensive Tests of Basic Skills (CTBS)
and their parents were selected to participate in this
study. The school district offered parents six free train¬
ing sessions to provide them with the essential instruc¬
tional skills to help their children. The project also
strategically solicited parents to serve as volunteers in
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the school. Three hundred thirty-eight families were tar¬
geted; however, only thirty-five parents attended a training
session and only eighteen parents completed five out of six
training sessions. A large percentage of the parents felt
their children did not need remediation and refused to
participate. However, eighty-one parent volunteers were
solicited and became very active. Even though a small
number of parents participated in the training sessions,
these parents felt positive about the program and felt their
involvement in the school would help make a difference in
their children's level of performance.
Another type of parent involvement strategy was
examined in a study conducted by Iverson (1981) . He exam¬
ined the effect of parent-teacher contacts on the reading
achievement of nearly four hundred students in a predomin¬
antly black setting who were not reading at the expectancy
level for their grade in school. Students who participated
in this study were in Grades 1-4. With the assumption that
the home environment influences classroom learning, regular
contact strategies were developed to strengthen communica¬
tion between the parents and teachers. Teacher-parent
conferences, written communications, a report of student
progress, and studying tips for parents are examples of the
types of contact strategies utilized. Students were tested
on the California Achievement Test after the strategies had
been implemented. Pretest and posttest scores showed a
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significant gain in achievement. There was also an increas¬
ing number of parent-teacher contacts during this period.
Jones (1990) described a strategy utilized in a
Houston, Texas, school district plagued with crime, drugs,
and other societal conditions that significantly impacted
the schools. "Operation Fail-Safe" was implemented at
Osborne School with 100 percent parent participation. This
mandated school district project has been in effect for
thirteen years, and each parent has participated in this
program. One hundred percent participation was accomplished
by:
1. having each staff member to become totally com¬
mitted through local and systemwide workshops
relative to parent-conferencing and contacting
parents.
2. giving the parents strategies to utilize prior
to, during, and after the conference.
3. implementing motivational and innovation pro¬
grams for students.
4. offering various programs and activities
throughout the school year to attract parents.
5. holding parent conferences at the local school
and in the community (Jones 1990, 18-19).
A similar program exists in the DeKalb County School
System. Three evenings per school year are designated for
parent conferences at each local school. This program has
increased parent involvement on a systemwide basis.
In another study, Speights (1991) described a prac-
ticum that was implemented over an eight-month period to
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empower classroom teachers in supporting literacy develop¬
ment processes for sixth-grade students, to strengthen
teacher-parent communication channels, and to increase
parental involvement in the educational process. Part of
the practicum required at least one parent of each of the
sixth-grade at-risk students to participate in a three-
hour session entitled, "How Can I Help Improve My Child's
Progress in School." During the sessions parents were pre¬
sented with an information packet relative to their explicit
roles in the learning process. This packet included infor¬
mation on (1) parents as role models, (2) parent participa¬
tion in extracurricular activities with their children,
(3) assisting students with special projects, (4) providing
support with class assignments and homework, (5) helping
students to build self-esteem, (6) working cooperatively
and collaboratively with teachers, and (7) making use of
technology. Parents were also given a theoretical basis as
to why these roles were important. Forty out of sixty
parents attended the sessions, and parental involvement
became more prevalent after the practicum. Speights
believed that as a result of this training, parents would
provide a more supportive environment for their at-risk
students.
Vandegrift and Greene (1992) served as external
evaluators for parent involvement programs in at least fifty
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schools in Arizona while employed at the Morrison Institute
for Public Policy. After four years of evaluating these
programs, Vandegrift and Greene (1992) and other analysts
affiliated with the project realized that there was a funda¬
mental problem: Schools don't always know the meaning of
parent involvement really means. According to these
writers, "involved" parents: (1) are supportive, encourag¬
ing, sympathetic, reassuring, and understanding; (2) show a
high level of commitment to their children and their educa¬
tion; and (3) are active. This combination of active parti¬
cipation and level of commitment is what makes "involved"
parents. However, schools with large at-risk populations
have varied levels of parental involvement. To effectively
evaluate the degree of involvement in these schools, the
concepts of support and participation must be viewed along a
continuum.
1. There are some parents who are both supportive
and willing to participate. They attend school
events and conferences, communicate with the
school, and get involved in the school's deci¬
sion making process.
2. Some parents are simply not "joiners," though
they may care deeply about the education of
their children. These parents generally parti¬
cipate in some school-based activities where
there is "safety with numbers," welcome home
visits, and utilize suggestions sent home.
3. The third group of parents are those that attend
school events and conferences but offer little
or no support at home. These parents sometimes
change if they see their children actively
involved in programs.
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4. The fourth group of parents are unsupportive,
inactive, and difficult to reach which makes
them a target group for study (Vandegrift and
Greene 1992, 57-59) .
After evaluating parent programs and the effective¬
ness of school-based parent activities, Vandegrift and
Greene (1992) concluded that the success of any parent
involvement strategy depends on how well it matches the
needs of the parent and makes him/her feel comfortable. A
successful school-based parental involvement program should
be broad, nonthreatening, and provide low-commitment oppor¬
tunities for parents. Often school personnel become very
frustrated because they fail to reach those parents who
most need assistance, the fourth parent group described in
Vandegrift and Greene's classifications. The Academic
Development Institute conducted a study that validated this
viewpoint. Peterson and Warnsby (1992) directed and coor¬
dinated "Project Better Day," a one-year experiment with
three inner-city schools to develop a model to engage
parents of at-risk children in Grades 1-4. Twenty-five
uninvolved parents were selected in each school. The objec¬
tive was to build a positive relationship between each
parent and the school and offer them support to help their
children through training sessions. "Project Better Day":
(1) encouraged parents to use community agencies as a means
of making contact between school and target parents;
(2) consisted of an outreach committee of parents, school
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personnel, and community representatives; (3) was based on a
plan to evaluate parent involvement and aimed to develop new
recruiting techniques; and (4) offered leadership training
to parents (Petersen and Warnsby 1992) . Fifty-two percent
of the target population participated in the initial meet¬
ing. Approximately 20 percent of the parents completed the
entire project. All parents expressed satisfaction with the
program, and all parents felt positive about their experi¬
ences. Each felt better equipped to help his or her child
succeed in school.
Summary of the Literature Review
The reviewed literature confirmed that parental
attitudes, home-based parental involvement, and school-based
parental involvement significantly impact student academic
success. Even though the research did not reveal which
variable is most important, it suggested that these vari¬
ables, when combined, create an environment whereby students
can have high self-esteem, be productive, feel good about
their learning and the educational process, and have suc¬
cessful academic experiences. The research on parent
attitudes showed that positive parental support is highly
correlated with student academic success. Likewise, home-
based parental involvement also has a positive effect on
student achievement. Child-parent interaction in the home
and parent practices are very influential factors in this
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process. Finally, school-based parental involvement is very
closely linked with successful school experiences, whether
voluntary or involuntary. The research revealed that
schools today should help educate parents to guide their
children to success. These three variables working inter¬
changeably have a positive effect on student achievement.
CHAPTER III
THEORETICAL FRAMEWORK
The theoretical framework for the study is presented
in this chapter. Included in this chapter are the following
subtopics: presentation and definition of the variables,
relationships among the variables, the null hypotheses,
limitations of the study, and a summary of the theoretical
framework.
Presentation and Definition of the Variables
The independent variables in this study are: (1)
parental attitudes, (2) home-based parental involvement,
(3) school-based parental involvement, and (4) ethnicity.
The dependent variable is academic success. The variables
are defined as follows:
Parental attitudes, an independent variable, refers
to the way parents think, feel, and respond in the educa¬
tional process of their children. This variable was meas¬
ured with the first six items on the parent questionaire.
Home-based parental involvement, an independent
variable, refers to the experiences afforded the child by
parents in the living environment to enhance the child's
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academic success. This variable was measured with Items 7
through 12 of the parent questionnaire.
School-based parental involvment, an independent
variable^ refers to the experiences parents encounter,
voluntarily or involuntarily, while participating in school
activities and programs to foster the academic success of
their children. This variable was measured with Items 13
through 18 of the parent questionnaire.
Ethnicity, an independent variable, refers to a
group classification in which the members share a unique
social and cultural heritage passed on from one generation
to the next (Rose 1964). Each participant identified his or
her ethnic group on the parent questionnaire in the provided
space.
Academic success, the dependent variable, refers to
student achievement and application of expected objectives
in the instructional program as measured by the composite
score on the Iowa Test of Basic Skills administered in the
spring of 1994.
Relationships Among the Variables
Positive parental attitudes, home-based parental
involvement, and school-based parental involvement have
been shown to be directly related to a student's academic
success, especially when all three are used simultaneously.
Studies have shown that positive parental attitudes help to
33
increase a child's self-esteeirir a factor which is critical
to success in school. Baker and Stevenson (1986) suggested
that high achievement is fostered by "academic socializa¬
tion," the process whereby parents influence the development
of attitudes and motives that are essential for school
learning. "Academic socialization" is a very integral part
of Oriental and Asian cultures.
Studies have also demonstrated that home-based
parental involvement activities also affect the child's
self-esteem and self-worth, as do positive parental atti¬
tudes. In fact, parental attitudes are a catalyst for
parental involvement at home, and both variables positively
impact each other. Child-parent interaction at home con¬
tributes to a child's ability to cope with diversity and
increases the likelihood of success for the child. Accord¬
ing to Bempechat (1992), parents who learn how to organize
their homes around learning, and in particular how to engage
their children to better meet the demands of the school,
will better prepare their children to meet the demands of
the school.
School-based parental involvement has always been
highly correlated to a student's academic success in school
and cannot be overstated. Parents who are involved in
school activities are communicating to their children that
communication is important, worthwhile, and valuable. This
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same message is communicated when parents display positive
attitudes and provide home-based activities for their
children. In today's society, it is essential that parents
and schools work together, develop and cement a positive
working relationship, and foster high achievement by setting
expectancies and standards.
The research in this study reveals that all three
independent variables are correlated. Children benefit
academically when parents provide home environments that
support the school and its programs. Universally, all
students seem to prosper and be more successful in school
when principals, teachers, and parents are oriented toward
achievement goals. When positive parental attitudes, home-
based parent strategies, and school-based parent involvement
are utilized, children will grow and succeed in school and
our society.
Null Hypotheses
The following null hypotheses were developed for
this study:
1. There is no significant relationship between
parental attitudes and the academic success of students.
2. There is no significant relationship between
home-based parental involvement and the academic success of
students.
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3. There is no significant relationship between
school-based parental involvement and the academic success
of students.
4. There is no significant difference between the
ethnicity of parents and the academic success of their
students.
Limitations of the Study
This study had several limitations. First, this
form of the Iowa Test of Basic Skills is a relatively new
edition, and scores systemwide have decreased since the
first edition was administered in the spring of 1993.
Second, this study targeted only one grade level at one
DeKalb County school, fourth-grade students at Dresden
Elementary. The final limitation is that some parents may
have limited literacy and language skills due to the high
number of international families. These factors may have
affected the accuracy of parental responses.
Summary of the Theoretical Framework
The independent and dependent variables have been
presented and defined. Three of the independent variables
are relative and correlated. Parental attitudes, home-based
and shcool-based parental involvement are all positively
related and have a significant impact on student academic
success. The research included in Chapter II supports this
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correlation. The null hypotheses and the limitations of
this study were stated.
CHAPTER IV
METHODS AND PROCEDURES
The purpose of this study was to determine the
impact of parental attitudes, home-based parental involve¬
ment, and school-based parental involvement on the academic
success of students. The ethnicity of various parent groups
included in the sampled population was also more closely
examined to determine if there were differences that impact
the academic success of students.
Research Design
A quantitative approach was used in this study. The
Pearson product-moment coefficient of correlation (Pearson
r) and analysis of variance (ANOVA) were the statistical
procedures used in this study. The Pearson r. correlation
was used to test Null Hypotheses 1, 2, and 3 to determine
the relationship between the independent and dependent vari¬
ables and the magnitude of their relationship. The analysis
of variance was used to test Null Hypothesis 4 to observe
the difference in the ethnicity of various parent groups and
its impact on the academic success of students.
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Description of the Setting
Dresden Elementary School, in the DeKalb County
School System, is composed of over eight hundred students in
kindergarten through sixth grade. The student population is
steadily increasing each school year. Dresden is considered
an "overcrowded" school, being equipped to handle only 624
students. Eight portable classroom units have been added to
accommodate the large student population.
The low to middle socioeconomic status of the
Dresden community is reflected by the 76 percent student
participation in the free or reduced price lunch program.
The student body is very transient. There is generally a 40
percent turnover rate in the student population each year.
Approximately 15 percent of the students attend the school
from kindergarten through sixth grade. Students reside in
single-family dwellings, duplexes, apartments, and temporary
housing facilities. The attendance area includes numerous
apartments, impacting the transient population. Societal
conditions discussed in Chapter I are very prevalent in the
school. Dresden families often experience divorce, separa¬
tion, relocation, and family problems. A large number of
students do not come from the traditional family setting
with two parents.
Dresden is also a culturally diverse school. The
student body is composed of students from at least thirty
countries. The ethnic composition is described in table 1.
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TABLE 1











Biracial/Other Groups 1.5 7.0
The number of Vietnamese and Hispanic students is increas¬
ing. Approximately 35 to 40 percent of the students have
some language problems or limited English-speaking skills.
The school's organizational pattern includes a
comprehensive educational program in all grades. Integrated
language arts is a part of the curriculum in all grades.
Kindergarten and Grades 1 through 4 are self-contained.
Grades 5 and 6 are semidepartmentalized. The instructional
staff is very proficient and stable. It consists of a
leadership team, classroom teachers, a variety of special
support personnel, and paraprofessionals. A large percen¬
tage of the staff members have acquired Spanish-speaking
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skills by participating in local staff development courses
taught at the school.
Community involvement is an integral part of the
school and its programs. Community programs such as the
YMCA, Partners in Education, and local businesses help to
support the school financially and with human resources.
In general, parents are very supportive of the school and
school activities. The PTA is a very functional organiza¬
tion and works collaboratively with the staff in an effort
to support students and to provide a conducive environment
for learning. Parents become less active in school activ¬
ities in the upper grades. Grades 4 through 6. The school's
SPSI Committee has formulated an action plan to address this
problem to keep parents intimately involved at each grade
level. The results of this study may help to give more
direction to this process.
Sampling Procedures
As indicated earlier, all parents of fourth-grade
students were selected to participate in this study. These
parents were targeted because it is at the fourth-grade
level that parents begin to be less involved and less active
in the school's programs. Also, in fourth grade some stud¬
ents who were academically successful in the primary grades
begin to receive lower grades and experience more academic
problems. This situation sometimes worsens as the student
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becomes older. There were 106 fourth-grade students, 52
boys and 54 girls. Their parents responded to an eighteen-
item questionnaire. The ethnic groups involved in this
study reflect the composition of the school's universal
population. Participants in this study were assured con¬
fidentiality and anonymity.
Description of the Instrument
A written questionnaire was the data collection
instrument used in the study. Items 1 through 6 assessed
parental attitudes. Items 7 through 12 measured home-based
parental involvement. School-based parental involvement was
assessed in Items 13 through 18. The questionnaire was
reviewed by a panel of experts, including a psychometrist, a
counselor, an instructional lead teacher, and a reading
specialist. A copy of the questionnaire was also sent to
the Department of Research and Evaluation in the DeKalb
County School System for further review and analysis.
Approval to conduct this study was granted by this depart¬
ment. With the assistance of bilingual interpreters, the
questionnaire was translated into two additional languages
to accommodate parents with minimal English-speaking skills.
These are included in the appendix of this study.
Data Collection Procedures
Permission to conduct the study was granted by the
Department of Research and Evaluation in the DeKalb County
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School System prior to the development of the parent ques¬
tionnaire. A cover letter was also composed and attached to
the questionnaire explaining the purpose and significance of
the study. The researcher, who is also principal at the
local school setting, met with fourth-grade teachers to
explain the methods and procedures to be employed in the
conduction of this study. The researcher then met with each
fourth-grade class and explained the entire process. The
school counselor assisted with the distribution and collec¬
tion of the questionnaires. An incentive was offered to
each class with 100 percent participation. Of the 106 ques¬
tionnaires sent home, 98 were retrieved; 76 of these ques¬
tionnaires were usable. Three fourth-grade classes received
an incentive for a 100 percent return rate.
Statistical Applications
The statistical techniques used to analyze the col¬
lected data were the Pearson product-moment coefficient
of correlation (Pearson x) and the analysis of variance
(ANOVA). The Pearson correlational analysis was used to
test the first three hypotheses, since this index is needed
to describe the relationship between the independent and
dependent variables. ANOVA was used to test the fourth null
hypothesis because the researcher was attempting to observe
differences between groups in terms of their ethnicity.
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Summary of Methods and Procedures
The quantitative approach was used in this research
design. Fourth-grade students and their parents from
Dresden Elementary School were selected to participate in
this study. An eighteen-item parent questionnaire was
developed and distributed to collect data from parents. The
rationale for the use of these techniques was stated in the
appropriate section of this study. The Pearson correla¬
tional analysis and analysis of variance were the statistial
techniques used to analyze the data in this study.
CHAPTER V
ANALYSIS OF THE DATA
The purpose of this study was to examine the effects
of parental attitudes, home-based parental involvement,
school-based parental involvement, and ethnicity on the
academic success of fourth-grade students at Dresden Elemen¬
tary School.
As stated earlier, the Pearson r and analysis of
variance were the statistical procedures used in this study.
The first three null hypotheses were tested with the Pearson
r. correlational analysis. Analysis of variance (ANOVA) was
used to test the fourth null hypothesis. The .05 level of
significance was used for testing the null hypotheses.
Results of Data Analysis
There were missing responses on several of the 76
usable surveys; as a result, the sample size for each
analysis varied between 69 and 76. Reliability for each
scale of the questionnaire was assessed through Cronbach's
coefficient alpha. As can be seen in table 2, the parental
attitude scale was lower than the other two scales, but all








Home-Based Parental Involvement . CD O
School-Based Parental Involvement .79
Table 3 shows the means and standard deviations of
the variables of interest. Means ranged from a high of 45.6
for academic success to a low of 17.9 for school-based
parental involvement.
TABLE 3
MEANS AND STANDARD DEVIATIONS OF
VARIABLES OF INTEREST
Variable n Mean ^
Academic Success 76 45.6 32.5
Parental Attitudes 72 27.2 2.4
Home-Based Parental Involvement 74 23.2 4.2
School-Based Parental Involvement 75 17.9 4.6
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The correlational analysis results are displayed in
table 4. The Pearson x correlation is the most commonly
used measure in relatedness. The number that indicates
degree of relatedness is called a correlation coefficient,
which is symbolized by £. The measurement of correlation
between two variables results in a value that ranges from -1
to +1, with -1 indicating a perfect negative correlation and
+1 implying a perfect positive relationship. Any correla¬
tion values between 0 and -1 are negative. The data rela¬
tive to Null Hypotheses 1, 2, and 3 are shown in table 4.
TABLE 4
PEARSON CORRELATION COEFFICIENTS FOR ANALYSIS OF





Home-Based Parental Involvement .13
School-Based Parental Involvement .30*
*P < .01.
Null Hypothesis 1 states that there is no signifi¬
cant relationship between parental attitudes and the
academic success of students. Table 4 shows that the cor¬
relation coefficient is .21, which is not a significant
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correlation at the .05 level. Therefore, this null hypothe¬
sis is not rejected.
Null Hypothesis 2 states that there is no signifi¬
cant relationship between home-based parental involvement
and the academic success of students. As shown in table 4,
home-based parental involvement and academic success have a
correlation of .13, which is not significant. Therefore,
the null hypothesis is not rejected.
Null Hypothesis 3 states that there is no signifi¬
cant relationship between school-based parental involvement
and the academic success of students. In table 4, the
correlation between these two variables is .30 (p < .01) ,
indicating a low but statistically significant relationship.
Therefore, the null hypothesis is rejected.
Analysis of variance was the statistical procedure
used to test Null Hypothesis 4, which states that there is
no significant difference between ethnicity and the academic
success of students. In analysis of variance, a ratio of
observed differences is used to test the hypothesis. In
this procedure, the difference between two or more means can
be tested. The means and standard deviations of academic
success across the ethnic groups included in this study are
shown in table 5.
Table 6 shows the summary table of analysis of vari¬
ance for Null Hypothesis 4. In analysis of variance, the
total variance of all subjects can be analyzed in two
48
TABLE 5
MEANS AND STANDARD DEVIATIONS OF ACADEMIC SUCCESS
ACROSS ETHNIC GROUPS
Ethnic Group n Mean
African American 31 40.90 22.88
Biracial 6 68.17 23.83
Hispanic 16 31.88 31.90
White 8 83.63 15.33
Asian 15 45.73 33.85
TABLE 6
SUMMARY TABLE OF ANALYSIS OF







Between Ethnic Groups 4 18244.06 4561.01 6.29*
Within Ethnic Groups 71 51496.10 725.33
Total 75 69742.16
*E < .001.
sourcesr variance between groups and within groups. The
results are reported as an F ratio. As variance between
groups increasesr so does the F ratio. Results in table 6
49
show that there is a significant difference between ethni¬
cities on academic success (F = 6.29, e < .001). Therefore,
this null hypothesis is rejected.
Post hoc pairwise comparisons using Tukey's Honestly
Significant Differences Test showed that whites were sig¬
nificantly higher than Hispanics, African Americans, and
Asians. Biracial participants were significantly higher
than Hispanics.
Summary of Analysis of the Data
A statistical analysis of the data relatiye to each
null hypothesis was presented in this chapter. In summary:
1. There was no significant relationship between
parental attitudes and student academic success. Null
Hypothesis 1 was not rejected.
2. There was no significant relationship between
home-based parental inyolvement and student academic suc¬
cess. Null Hypothesis 2 was not rejected.
3. There was a significant relationship between
school-based parental inyolvement and student academic
success. Null Hypothesis 3 was rejected.
4. There was a significant difference between the






In this study, an investigation was conducted to
determine the impact of parental attitudes, home-based
parental involvement, school-based parental involvement, and
ethnicity on the academic success of students. The sample
population included all the fourth-grade parents and stud¬
ents at Dresden Elementary School. Parents voluntarily
completed an eighteen-item questionnaire, and 76 of the 106
questionnaires were used in analysis of the null hypotheses.
Correlational analysis and analysis of variance were the
statistical procedures used to analyze the data. The four
research questions developed for this study were:
1. What is the impact of parental attitudes on
student academic success?
2. What is the impact of home-based parental
involvement on student academic success?
3. What is the impact of school-based parental
involvement on student academic success?




The composite national percentile ranking score of
the Iowa Test of Basic Skills was used to measure the
academic success of students. Four research hypotheses were
developed for this study. Testing these null hypotheses
produced the following findings:
1. There is no significant relationship between
parental attitudes and the academic success of students / as
stated in Null Hypothesis 1. This hypothesis was not
rejected.
2. There is no significant relationship between
home-based parental involvement and the academic success of
students, as stated in Null Hypothesis 2. This hypothesis
was not rejected.
3. There is a low but statistically significant
relationship between school-based parental involvement and
student academic success. Null Hypothesis 3 was rejected.
4. There is a significant difference between the
ethnic groups on the academic success of students. Null
Hypothesis 4 was rejected.
Conclusions
Based on an analysis of the data and a summary of
the findings, the following conclusions can be drawn:
1. There is a low correlation between parental
attitudes and academic success, but no statistical signifi¬
cance. The research of Goldenberg (1984) , Bempechat (1992) ,
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and others supports the viewpoint that parental attitudes
have a definite impact on student academic success. The
researcher cannot explain why the correlation between these
two variables was not significant in this study.
2. Home-based parental involvement had no signifi¬
cant relationship with academic success. The statistical
correlation was very low for these two variables. The
researcher cannot explain why the correlation was not
significant between these two variables.
3. School-based parental involvement had a rela¬
tively low but significant relationship with academic
success. Even though this correlation is low, research
strongly supports parental involvement in school-based pro¬
grams and activities. Dolly et al. (1981) and Jones (1990)
concluded in their studies that school-based parental
involvement is very closely linked to successful and posi¬
tive school-based student experiences, and this study
supports their conclusions.
4. There was a significant relationship between
ethnicity and academic success. Whites, with a mean score
of 83.63, differed significantly from African Americans,
Hispanics, and Asians, which could be due to several
reasons. First, the Iowa Test of Basic Skills appears to be
designed primarily for white students of a middle to upper
socioeconomic status. Furthermore, Asian and Hispanic
students who have limited English-speaking skills have some
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difficulty reading and comprehending the test items, which
can cause their true composite achievement score to be
inaccurate. Finally, African-American students who have
not mastered standard English also experience difficulty
with the test, which may impact their composite scores.
Biracial participants also scored significantly higher than
Hispanics. A large majority of biracial students at Dresden
have a white parent.
Implications
The purpose of this study was to determine the
impact of parental attitudes, home-based parental involve¬
ment, school-based parental involvement, and ethnicity on
student academic success. The following implications arise
from the findings and conclusions:
1. Parental attitudes did not significant impact
student academic success, even though the research cited in
this study contradicts this finding. The method used to
measure student academic success should be examined more
carefully. The composite score on the Iowa Test of Basic
Skills may not be the best indicator of student academic
success. Whether parental attitude is applicable to school
success is an area that merits further study.
2. Home-based parental involvement did not signifi¬
cantly influence student academic success. The cited
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research in this study strongly supports the fact that home-
based parental involvement has a positive effect on student
achievement. Rich (1986) emphasized that research supports
this approach as being the most directly linked to improving
student achievement. Therefore, the types of home-based
parental involvement should be examined more closely, as
well as the manner in which involvement takes place.
3. Academic success is impacted by school-based
parental involvement. This study reveals that this correla¬
tion is low but statistically significant. Children achieve
at a higher level when their parents are engaged in school-
based activities and functions. White students had a higher
composite score on the Iowa Test of Basic Skills; their
parents participated in more school-based activities than
the other ethnic groups. When students see their parents at
school offering support and attending school functions,
their self-esteem is increased, which is reflected in their
achievement.
4. Ethnicity has a definite impact on student aca¬
demic success. The relationship between these two variables
was very significant. Even though there are exceptions in
every cultural group, in general, cultural practices and




Based on the review of the literature, findings,
conclusions, and implications, the following recommendations
are made for future study and reference:
1. Future research relative to this topic should
utilize an indicator other than the Iowa Test of Basic
Skills to measure academic success because this test may be
culturally biased.
2. The specific types of home-based and school-
based involvement should be more carefully examined to
determine the effectiveness of each type.
3. Dresden Elementary School should continue the
Strategic Planning for School Improvement process and target
more specifically how to involve all parents in school-based
programs and activities, especially those parents in Grades
4 through 6.
4. Future research should focus on those specific
cultural behaviors and values that influence academic
success. A cross-cultural sharing of these behaviors and
values may enable students to become more academically
successful.
Summary
This study examined the impact of parental atti¬
tudes, home-based parental involvement, school-based paren¬
tal involvement, and ethnicity on the academic success of
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students. The first two null hypotheses were not rejected
based on the statistical analysis. Parental attitudes and
home-based parental involvement did not significantly impact
the academic success of students. Null Hypothesis 3 was
rejected. School-based parental involvement had a low but
statistically significant correlation with academic success.
Students achieve at a higher level if their parents partici¬
pate in school-based activities. Null Hypothesis 4 was
rejected. The findings indicated that ethnicity impacts
academic success. Various cultural behaviors, patterns, and
values help to socialize children academically, which ulti¬
mately affects their achievement in school. Schools with a






Number of Years Your Child Has Been at Dresden
Gender/Sex of Your Fourth Grade Child
Directions: Please circle the answer that most accurately
describes your involvement in the education process.
1 = Never 3 = Sometimes 5 = Very Often
2 = Seldom 4 = Often1.I emphasize the importance of doing
homework. 1 2 3 4 5
2. I think it is important to talk to
my child about daily school work.
3. I encourage my child to read
additional books from the library.
4. I believe it is important that I
serve as a positive role model for
my child.
5. I feel that it is important to
encourage my child to do his/her
best in school and at home.
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 56.I emphasize success rather than
failure. 1 2 3 4 5
7. I do homework with my child.
8. I review my child's school work.
9. I work on school projects with my
child.
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
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1 = Never 3 = Sometimes
2 = Seldom 4 = Often
10. I provide my child with adequate
materials and a quiet place to
study.
11. I check to determine if my child
can recall the things learned in
school.
5 = Very Often
1 2 3 4 5
1 2 3 4 512.I discuss television, books, and
current events with my child. 1 2 3 4 513.I attend parent/teacher conferences. 123 4 5
14. I take time to participate in school
activities such as field trips,
class parties, field day, etc. 12345
15. I visit my child's school, even
though I might not have a scheduled
conference. 1234516.I volunteer and work in various
programs in school. 1 2 3 4 5
17. I attend PTA meetings.
18. I review and respond to my child's
report card and progress report.
1 2 3 4 5
1 2 3 4 5
APPENDIX B
QUESTIONARIO PARA LOS PADRES DE FAMILIA
[Parent Questionnaire, Spanish Version]
Grupo etnico/raza
Numero de anCs de estar su hijo/a en Dresden
Su hijo/a es varon o hembra?
Instrucciones: Favor de cerrar con un circulo la respuesta
que mejor describe su participacion en la educacion de su
hijo/a.
1 = Nunca 3 = A veces 5 = Muy a menudo
2 = Casi nunca 4 = A menudo1.Enfatizo la importancia de hacer
la tarea. 1 2 3 4 52.Pienso que es importante hablar con
mi hijo sobre sus tareas diarias. 1 2 3 4 53.Animo a mi hijo/a a leer libros de
la biblioteca. 1 2 3 4 5
4. Pienso que es importante ser buen
ejemplo para mi hijo/a.
5. Pienso que es importante animar mi
hijo/a a que haga lo mejor que
pueda en la escuela y en la casa.
6. Enfatizo el exito en vez del
fracaso.
1 2 3 4 5
1 2 3 4 5
1 2 3 4 57.Le ayudo a mi hijo/a a hacer la
tarea. 1 2 3 4 58.Revise la tarea de mi hijo/a. 1 2 3 4 5
59
60
1 = Nunca 3 = A veces 5 = Muy a menudo
2 = Casi nunca 4 = A menudo9.Ayudo a mi hijo/a con los proyectos
de las clases. 1 2 3 4 5
10. Proveo de todos los materials que
necesita y proveo de un lugar
callado a mi hijo/a para estudiar. 12345
11. Averiguo si mi hijo/a pueda
recordar lo que aprendio hoy en la
escuela. 1234512.Hablo con mi hijo/a sobre temas
como la televisionf los libros/ o
actualidades del mundo. 12345
13. Asisto a las reuniones entre
padres de familia y maestros.
14. Tomo el tiempo para participar en
actividades de la escuela como
viajes educacionales, fiestas de
salonr las Olimpiadas, etc.
15. Visito a la escuela de mi hijo/a
aunque no tengo cita.
16. Trabajo a veces como voluntario en
varies programas de la escuela.
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 517.Asisto a reuniones de la Asociacion
de Padres y Maestros (PTA). 1 2 3 4 518.Revise y respondo al informe
escolar de mi hijo/a. 1 2 3 4 5
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APPENDIX C
[Parent Questionnaire, Vietnamese Version]
J. ^
Sac dan/ Chung toe
^ ,
Con ban hoc tai tnldng Dresden dude may nam
Con ban nam hay nu
HJ^^g dan: xin vui long kho^nh tron cau tra l6i chinh xac
nhat ve sd tham gia qua trinh giao due.
1 = khong b^o gio
2 = it^hi ^
3 = thinh thoang
4 = thJe^ng xuyen ^
5 = rat thdo’ng xuyen
1. Toi dat nang van de lam bai 6 nha.
2. Theo toi viec quan tr.ong 1^ n^
n6i chu^en ydi con toi vejihdng
cong viec hSng ng^y 6 trddng.
3. Toi khu^n khigh con toi doc them
sach mJdn <5 thu vien.
4. Toi tin rang wie^ t^i mot vai
tro tich cvfo v<5i con toi.
5. Toi thay rang vif^ Khuy^ Kh^ph
con toi c^ gang toi ^ o trdcfng
cuhg nhd 6 nha la quan tr9ng.
6. Toi chi tr^ng sij thanh cong hon
la sd th^t bai.
7. Toi phu lam bai tap vdi con toi.
8. Toi^Ki^m tra bai cua con t^i trong
trddng.
9. Toi hdp-tac v6i con toi trong cac
ke hoach eda trJdng.
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
61
62
1 = khonq bao gio
2 = it jchi
3 = thinh thoang
4 = thiio^ng xuyen ^







Tgi cui^ cap cho con_to^ cac ^
thich h^p va mot n6i yen
tinh ae hoc-tap.
y*. ^ yy.
Toi kiem tra caJ xem con to^
CO nh<5 lai phc^g gi ma no da"rilcmchoc trong tri g khong.
/
Toi thao ua^ t^i con toi ve
c^c su kifn th^ sir trong s^h
hay trong truyen hinh.
T^i th^_gia_cac bu^i hop giua
nha trdong va nhu huynh.
— — "T /
Toi danh thi gio de tham gia cac
ho^t dgng cua trifong nhp di ch<5i
du ngo§n,_ti^c trong l6p, ch6i
ngoai trdi v^n...v^...
Toi den tham t^’ong^cua con ^toi^ /








16. T^i t\J nguyen a tham gia cac
chilling trinh khai nhau trong trilo’ng. 1
17. Toi tham du cac buoi hop ph^ huynh. 1
18. Toi xem xet^va tra 16i cac phieu -
b^o cao ve con toi va su tien trien
cua n<^. 1
2
2
2
2
2
2
2
2
2
3
3
3
3
3
3
3
3
3
4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5
